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Every child should have the opportunity to 
grow up in a setting that values children, that 

provides conditions for a safe and secure environ- 
ment, and that respects diversity. 

-from Global Guidelines for 
Early Childhood Edircation mid Care 

in the 21st Century (ACEI/OMEP, 2000) 

I n  July 1999,83 early childhood professionals from 27 
countries and every continent except Antarctica gath- 
ered in Ruschlikon, Switzerland, at the International 
Symposium on Early Childhood Education and Care 
for the 21st Century. Co-sponsored by the Association 
for Childhood Education International (ACEI) and the 
World Organization for Early Childhood Education 
(Organisation Modiale pour L’kducation Prckcolaire, 
or OMEP) and spearheaded by Sue Wortham, Leah 
Adams, and Ulla Grob-Menges, the symposium’s mis- 
sion was to craft guidelines for programs that serve 
children under the age of formal schooling in countries 
throughout the world. 

After extensive discussions about what constitutes 
universal characteristics of good early education and 
care, working groups drafted statements that subse- 
quently were combined, refined, and carefully edited. 
These efforts resulted in the joint publication of Global 
Guidelines for Early Childhood Education and Care in the 
21st Century (hereafter referred to as the Global Guide- 
lines) by ACEI and OMEP (2000). The Global Guidelines 
concisely describe basic, universal components of qual- 
ity education and care for young children and, as a 
result, can be used worldwide. Following an overall 

Ann  Barbour is Professor, Curriculum and Instruction, 
Charter College of Education, California State University, 
Los Angeles. Wanda Boyer is Associate Professor, Educa- 
tional Psychology and Leadership Studies, University of 
Victoria, Canada. Belindu Hardin is Director, Special Projects 
and Research Division, Chapel Hill Training Outreach 
Project, Chapel Hill, North Carolina. Sue Wortham is 
Professor Emerita, The University of Texas at Sun Antonio. 

statement of philosophy and goals, the Global Guide- 
lines address six areas in providing comprehensive 
services for young children: Environment and Physical 
Space; Curriculum Content and Pedagogy; Early Child- 
hood Educators and Caregivers; Partnership With Fami- 
lies and Communities; Young Children With Special 
Needs; and Accountability, Supervision, and Manage 
ment. The Global Guidelines are available online at 
www.acei.org / wguideshtm. 

The Global Guidelines were designed to serve multiple 
purposes: 1) they provide the basis for developing a 
concise list of statements to be distributed to national 
government leaders, 2) they can serve as the catalyst for 
policy discussions and curriculum development, and 
3) they can guide early educators in settings through- 
out the world in self assessing their own child care and 
preschool programs. 

This third purpose inspired the creation of a Self 
Assessment Tool (SAT) (ACEI, 2003), which is based on 
the Global Guidelines. This article reviews the process 
through which the SAT was created and some of the 
contexts where it already has been used. We also 
describe additional situations in which the SAT can be 
applied, and we invite others to use it and to contribute 
to ongoing efforts to ensure quality education and care 
worldwide. 

Crafting the Serf Assessment Tool 
The Self Assessment Tool was drafted by Sue Wortham 
in the summer of 2000. She and Blanche Desjean- 
Perrotta conducted a pilot test of the SAT in San Anto- 
nio, Texas. Subsequently, Maria Olivia Herrera piloted 
her Spanish translation of the tool at two sites in 
Concepcibn, Chile. It was used again in 2001 by Ann 
Barbour in Los Angeles, by Belinda Hardin in North 
Carolina, by Ebele Maduesi in Nigeria, by Amy Lin Tan 
in Beijing, and by Marie Tsamaase in Botswana. Feed- 
back from these trials was used to revise the instru- 
ment. At the 2002 ACEI Annual Conference in San 
Diego, a working group reviewed the proposed revi- 
sions and contributed additional suggestions. Rolf 
Grafwallner formatted the refined instrument and in- 
corporated space for participants to provide relevant 
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information about their sites. 
The resultant 38-page Self Assessment Tool (available 

at www.acei.org/wguideshp.htm) describes criteria 
for quality care and education in five critical areas: 
Environment and Physical Space, Curriculum Content 
and Pedagogy, Early Childhood Educators and 
Caregivers, Young Children With Special Needs, and 
Partnerships With Families and Communities. Sub- 
categories under each of these areas include descrip- 
tors of quality. For example, under the heading of 
Environment and Physical Space, a subcategory of 
Developmentally Stimulating Environment includes 
the statement, "The environment stimulates children 
to play, explore, and discover." Individuals using the 
SAT can rate their programs on a six-point scale (inad- 
equate, minimum, adequate, good, excellent, or not 
applicable) on each criterion. Space provided for writ- 
ten descriptions of each criterion (i.e., examples) and 
for general comments further personalizes the SAT 
and encourages in-depth reflection (see Figure 1). 

Translations 
The SAT has been translated into Spanish, French, and 
Chinese; other translations (e.g., Portuguese) are in 
progress. Extensive work has been done on the Spanish 
translation. During the summer of 2003, the Anne R. 
Sanford Center for Research and Development, a divi- 

sion of Chapel Hill Training Outreach Project, Inc., 
received funding from an anonymous donor, at the 
request of Belinda Hardin, to translate the SAT into 
Spanish. A consensus method (Geisinger, 1994) was 
used in translating/adapting the tool, whereby trans- 
lators and reviewers from seven different Spanish- 
speaking countries reconciled wording and grammar 
to ensure congruence with the intent of the original 
instrument. Funding also was used to conduct a field 
test study in five Latin American countries. The pur- 
poses of the study were to: l) determine if the Spanish 
translation/adaptation accurately reflected the terms, 
content, and intent of the original self assessment; and 
2) examine whether the Spanish edition provided reli- 
able, valid, and meaningful results for early childhood 
programs in Spanish-speaking countries. Sixty-nine 
programs and 138 directors and teachers from Colom- 
bia, Guatemala, Mexico, Peru, and Venezuela partici- 
pated in the field test study. 

Results of the study indicated that the Spanish transla- 
tion worked well. The suggested changes were few, 
and those deemed appropriate were used to revise the 
translation. The averages of item ratings across all five 
countries revealed similar patterns in the first three 
areas (Environment and Physical Space, Curriculum 
Content and Pedagogy, Early Childhood Educators 
and Caregivers). Types of items with high ratings by 

all countries included those concerned 

Subcategory: Knowledge and Performance 
1. Educators/Caregivers demonstrate knowledge of child growth, develop- 
ment, and learning and are able to apply this knowledge to practice. 

0 inadequate 
0 minimum 
0 adequate 
0 good 
0 excellent 

Classroom Examples: 

2. Educators/Caregivers demonstrate knowledge of the use of space, 
materials, and time in order to adapt them appropriately to the needs of the 
children and in relation to the program that is being implemented. 

Classroom Examples: 
(3 minimum 
(3  adequate 
J good 
, ~ l  excellent 
0 not applicable 

Comments: 

FIGURE 1. ITEM FROM THE S E L F  ASSESSMENT TOOL 

328 + CHILDHOOD EDUCATION 

with promoting good health practices, 
encouraging positive child-adult interac- 
tions, and providing environments that 
foster a sense of well-being for children. 
Items typically rated lower included those 
focused on materials in outdoor play en- 
vironments or items related to children's 
active engagement in self evaluation or 
collaborative partnerships with others. 
Item mean ratings in the other two areas 
(Partnerships With Families and Com- 
munities, Young Children With Special 
Needs) showed less consistent patterns. 
Further analysis is being completed to 
better understand the reasons for these 
patterns. 

Many participants reported using their 
self assessment results to improve pro- 
gram quality. A participant from Peru 
wrote, "This tool has helped me to reflect 
[about] and teach three of the children. It 
has also helped me to request aid with 
different strategies." In addition, partici- 
pants from several countries reported the 
self assessment helped them to set goals 
and objectives for the coming school year. 

Amy Lin Tan translated the SAT into 

D
ow

nl
oa

de
d 

by
 [

A
nn

e 
B

au
er

] 
at

 1
2:

10
 2

2 
Ju

ne
 2

01
6 



both simplified Chinese script for use in Mainland 
China and traditional script for use in other Chinese 
communities around the world, including Taiwan, 
Hong Kong, and the United States. Chu Ying and her 
colleagues in Taiwan revised this translation and have 
used it in several preschools in Shanghai. The French 
and Portuguese translations were completed by gradu- 
ate students at the University of North Carolina. The 
French version was reviewed by French speakers in 
Europe and the Portuguese version is currently under 
review in Portugal and Brazil. 

The English, Spanish, and French versions of the SAT 
can be accessed on ACEI’s Web site (www.acei.org/ 
wguideshp.htm). Other translations will be uploaded 
as final translations become available. 

Continued Work. 
Efforts to publicize, disseminate, and implement the 
SAT continue. In October 2002, ACEI’s Executive Board 
approved the appointment of a Task Force for Global 
Guidelines for Early Childhood Education. This group 
met at ACEI’s 2003 Annual Conference to discuss ways 
to expand the uses of the SAT. Participants from the 
United States, China, Mexico, Ecuador, Japan, and 
Kenya are in the process of implementing the tool. In 
May 2003, Sue Wortham, representing ACEI, presented 
information about the Global Guidelines and the SAT at 
the World Forum in Acapulco, Mexico. Responses 
from the 700-plus attendees were overwhelmingly 
enthusiastic and many voiced interest in using these 
documents. 

During the summer of 2003, Tata Mbugua used the 
SAT in three centers in urban, semi-urban, and rural 
settings in Kenya. She also arranged for colleagues 
there to use it at seven other sites. The SAT aided these 
early childhood educators in assessing quality across 
a range of public and private settings in the only 
country in Africa with an established early childhood 
care and education infrastructure (Mbugua, 2004). 

More recently, Anna McArthur worked with the 
directors of six Head Start centers of various sizes in 
McAllen, Texas. McArthur reported that responses 
from the directors, teachers, and parent volunteers 
were overwhelmingly positive. They are proud of 
their centers and are dedicated to improving them. 
The directors and teachers now are able to refer to their 
responses to each item on the SAT and use this infor- 
mation to address problem areas. The Area Director of 
Head Start in McAllen will get copies of the completed 
tools so that he, too, will be able to participate in 
improving these centers, particularly in the area of 
Environment and Physical Space. He is also commit- 
ted to using the SAT as a mechanism to assess and 
improve the other Head Start centers he oversees. 

Wiseways Preschool in Victoria, British Columbia, 

Canada, was the first preschool to receive a Certificate 
of Completion from ACEI for using the SAT, an event 
that coincided with the preschool’s 50 years of service 
to children in the Victoria community. Through the 
process of completing the self assessment, the profes- 
sionals at Wiseways made discoveries and affirmations 
about their practices in all five critical areas. They 
recognized that their inclusive approaches and part- 
nerships with community-based organizations were 
strengths. The tool helped them validate the methods 
they use to nurture children’s academic, social, emo- 
tional, physical, and spiritual development and in- 
spired them to continue their sound practices. 

The Self Assessment Tool also has been used as a 
baseline for developing a model early childhood pro- 
gram. The World Children’s Relief (WCR), a nongov- 
ernmental organization that serves children in 
impoverished countries, has education as one of its 
goals. In 2003, the organization contacted Sue Wortham 
through ACEI to help in this effort. They decided to 
design a model early childhood program that would be 
implemented first in Haiti, and then in other counties, 
particularly on the continent of Africa. Wortham vis- 
ited three types of schools in Cayes, Haiti, including a 
community school sponsored by WCR. At that time, 
the community school fulfilled very few of the indica- 
tors of the Global Guidelines. 

Wortham developed an early childhood model for 
this area in Haiti and trained 21 teachers and four 
administrators from five area schools in April 2004. 
The first training sessions focused on the categories of 
Curriculum Content and Pedagogy and Early Child- 
hood Educators and Caregivers. At the present time, 
there is evidence of at least the following: 

Environment and Physical Space 
2a. The environment includes basic sanitation, safe 

and nutritious food, potable water, and ad- 
equate ventilation. 

2b. The environment promotes good health prac- 
tices (e.g., personal hygiene, including wash- 
ing of hands). 

Curriculum Content and Pedagogy: 
Learning Materials 
1. Educators/caregivers use local and natural ma- 

terials as resources. 

After teachers demonstrate further categorical indi- 
cators of quality, Wortham will introduce the SAT in 
advanced training sessions as they reflect on their 
progress in providing quality programs. It will take 
time for the schools served by WCR to develop their 
programs to match their dreams; nevertheless, educa- 
tors who attended the first training sessions are enthu- 
siastic and committed to doing so. 
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Usin6 the Self Assessment 
Tool in Various Settings 

safety, to which home care providers should attend. 
Its indicators of quality are consistent with the Na- 
tional Association of Family Child Care accredita- 
tion guidelines (wwwmafccmg). 

Home Schooling. The SAT also can be used in a 
home-schooling environment. In a survey of sev- 
era1 countries, families who chose home schooling 
indicated they had "problems with program phi- 
losophy, with facilities and equipment, with other 
children who attended, with cost, and [with] quali- 
fications of staff" when considering early education 
programs available in their areas (Weikart, 2000). 
Thus, families establish their own educational pro- 
grams (Pawlas, 2001). The SAT has the potential to 
help them assess the quality of the programs they 
create for their children (Boyer, 2002). 

The SAT can be used at two or three intervals during 
the home-schooling year to ensure that all areas influ- 

T e a d i m  in  
Cayes, Haiti, 
roli.-plny ns 
part of tlicir 
trairiirzg i i i  

early ckildhood 
edllcntiorl. 

As its name implies, the Self~ssessnient Tool is designed 
for use by early education and care personnel as they 
evaluate their own programs, using basic guidelines 
for quality in the five critical areas. Although the tool, 
to date, has been used primarily by staff in center-based 
education and care settings, it can be equally informa- 
tive when used by individuals providing family child 
care, home schooling their children, working in inclu- 
sive settings, or educating preservice teachers. 

Family Child Care. Each state in the United States 
establishes licensing regulations for family child care 
that primarily address health and safety factors. While 
almost all home child care facilities are required to be 
licensed, in practice, many are not. Whether home- 
based care providers meet licensure requirements or 
not, they provide the most prevalent form of child care 
for young children (Galinsky, Howes, Kontos, & Shinn, 
1994). They also share the same concerns of center- 
based providers: establishing clean, safe facilities; de- 
veloping a stimulating curriculum; attending to the 
individual characteristics and needs of the children in 
their care; and establishing positive relationships with 
their families. Because family child care providers' 
responsibilities are similar in these respects to those of 
individuals working in center-based settings, family 
child care providers also can benefit from assessing the 
quality of their programs by using the SAT. Further- 
more, descriptors in each of the critical areas of the tool 
underscore the important contributionsof all caregivers, 
regardless of the settings in which they work, to 
children's development and learning, contributions 
that sometimes are undervalued in family child care 
settings (Galinsky et al., 1994). 

The SAT also can serve as an accessible and user- 
friendly form of professional development by high- 
lighting those critical areas, in addition to health and 

I _  

encing children's development and learning are ad- 
dressed adequately in the homeenvironment. With the 
tool, families can determine whether their home envi- 
ronments provide opportunities for exploration, play, 
and practicing life skills, and whether their program 
consistently provides experiences, routines, and inter- 
actions that support learning. They also can examine 
the extent to which they meet their responsibilities as 
effective educators, in addition to their responsibilities 
as primary caregivers. The SAT can help them identify 
ways to accommodate the unique needs and character- 
istics of their individual children and whether they 
encourage optimal learning for every child, regardless 
of gender, exceptionality, or ability/disability. The 
tool provides guidance in assessing parents' collabora- 
tions with community-based support systems, a par- 
ticularly important area of consideration for 
home-schooling families. And it also can be used to 
validate their values and beliefs about care and educa- 
tion of their own children. 

lnclirsive Settings. Inclusive settings are other poten- 
tial venues where the SAT can be used effectively. In 
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fact, children with special needs are specifically ad- 
dressed in the fifth category. The SAT includes space 
for providing examples of how environment and physi- 
cal space, learning through the curriculum, and part- 
nerships with parents and families can be targeted for 
children with special needs. Additional space for com- 
ments allows for specific identification of strengths and 
needs of children, and of their present functioning 
levels (Danforth & Taff, 2004). Within the category of 
Early Childhood Educators and Caregivers, users of 
the SAT can reflect on the knowledge, physical, and 
human resources necessary to optimize the develop- 
ment and learning of children with disabilities in their 
programs. 

Teacher Education. Most teacher education pro- 
grams include coursework focused on curriculum ap- 
proaches, appropriate environments, young children’s 
individual characteristics, and partnerships with fami- 
lies and communities-four of the five critical catego- 
ries in the SAT. Teacher educators who require students 
to complete fieldwork can use the tool to guide their 
students’ observations of various components of cen- 
ter-based settings. The tool is a particularly appropri- 
ate resource in courses on planning and administering 
programs for young children. It not only highlights 
areas students need to know about, it also provides 
concrete and practical indicators to help students make 
connections between principles and practice. For ex- 
ample, Anna McArthur, who teaches Administration 
of Programs for Dependent Care at Texas A&M Uni- 
versity, Kingsville, requires her students to use the SAT 
inevaluating the quality of child carecenters. McArthur 
also has found that the tool serves as an unanticipated 
recruitment mechanism for undergraduate programs 
at her university. It has enabled her to make connec- 
tions with early childhood personnel in field settings 
who become interested in learning more about best 
practices at the university level. 

An Invitation 
We invite readers to use the Se[fAssessnzenf Tool in any 
of the settings described above. Readers can download 
and print an English, Spanish, or French version from 
www.acei.org/ wguideshp.htm, where it appears along 
with user instructions and the Global Guidelines, from 
which it was derived. We encourage additional trans- 
lations of the instrument and sharing the translation 
with us. 

ACEI is very interested in receiving information about 
the results of readers’ assessments. Having examples 
and comments related to each of the criterion in the five 
categories is especially important in broadening our 
understanding of contextually based approaches in 
order to ensure children’s healthy development and 
learning. Aggregated information from those who 

have used the tool will be shared with members of the 
worldwide early childhood community. 

For those willing to participate in establishing reli- 
ability (consistency of results) and validity (content 
that is relevant) for the instrument and its use in their 
settings, please follow the instructions on ACEI’s Web 
site. The more information that is collected from di- 
verse settings, the clearer it will be whether the tool is 
indeed relevant and capable of measuring content in 
the five areas, regardless of the setting in which it is 
used. 

For further information about the SelfAssessrnent Tool 
or to send copies of completed assessments, please 
contact: 

Sue C. Wortham, Ph.D. 
2600 FM 3237 

Wimberley, TX 78676, USA 
sworthamG3wimberley-tx.com 

Include the name and address of the site, names of 
assessment participants, and contact person with name, 
address, and E-mail address. Participants who com- 
plete the assessment process and submit the requested 
information are eligible to receive a Certificate of 
Completion from ACEI. 
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